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Iepidnyn

Xmv gpyocio auty HeAeTAToL 1) GYESI0GT EVEMKTOV EKTOOEVTIKOV AOYIGHIKOV oV Qo emiTpénet TNV a&toAdynon
™g mpoddov Tov Ypotn Katd T dradtkacio ekpadnong kadmg Kot TNV EKHLETAAAELGT TG TANPOPOPIAG VTG DOTE VA
akolovBncel ™ BEATIOT Yo avToV dladikacio ekpuanong. I'a 1o okomd avtd spappolovral teyvikég Bédtiotou
EAéyyov Avvopukdv Zootnudtov.

Edicotepa to Aoyiopikd, tov omoiov entyelpeitat 1) oyediaom, sival oANAETOPacTIKG Kot 001yel kaOe Eva ammd Tovg
OTOLOUCTEG - YPNOTEG ATOUKA, LEGH UIOG KATAAANANG 10 popnc, MOTE VO ATOKTNOOVV LLE TOV KOAATEPO duVaTO
TPOTO TO PUEYOAADTEPO TOGO YVADGEDMYV GTO GLYKEKPILEVO EKTIOLOEVTIKO OVTIKEILEVO.

To chvoro TV EKTOLOEVTIKAV CTOLYEIDV, OTMG KEILEVA, TOPOVGIAGELS, EPAPLOYES, TAPASEIYLATO K.A.TT. ETAEYOVTOL
pe Baomn edkods ekmadevTikovs AOYous, ot omoiot mpénet va afloAoyovvtot avarioya. Etot ta exmodeutid ototyeia
B0 amotehécovy £va GMOTA GYESLOGLEVO GUVEKTIKO TPOCAVATOAMGLEVO YPAP IO GTO 0TOi0 Ta 6TotXElD AV TA
OTOTELOVV TIG KOPLYPES, EVD 01 pobnotlakég oyéoelg Ba kabopicovv v dmapén 1 oyt axkpmdv. H a&lohdynon tov yprot
o€ k@0e eminedo g pobnolakng pe ) popen avadpacng Ba emrpéyet oto 1510 To TPdHYPALLLL VO TOV KOB0d YN oEL
oTNV KOToAANAGTEPN dadpopn). To cuvorikd ypdonua pumopet va OempnBel o¢ évag memepacpévos aptBpog
vroypaenudtov, kabe éva and ta onoia pmopel va meptypaet pe T Loper| evog eEAEYELOD SLVAKOD GUGTHLOTOG, GTO
omoio 1 eEmtepikn datapayn Ba ivar 1 eE@yevig GLYKIVNGLOKY 17/K0L YOYOAOYIKT] KOTAGTOOT| TOV YPNOTN.

Abstract

Aiming to design flexible educational software that will be able to evaluate and also make use of the user' s progress
on learning and his/her learning abilities, we apply Optimal Control techniques. Such an interactive software will drive
each of the students who will make use of the program, individually, through the more suitable path allowing him to
gain easily and more profitably the majority of the module's goals.

The set of educational elements, i.e. propositions, applications, solved problems and exercises, should be chosen on
the basis of specific educational reasons that will be evaluated analogously. The educational elements then, will
establish a well-designed connected oriended graph, where such elements will be the vertices and the learning
connections will decide the presence or not of edges. As a feedback the evaluation of student on each level of the
module will allow the program itself to drive into the best fitting path. The whole graph can be viewed as a finite
number of subgraphs where each one can be described by a suitable controllable dynamic system where the exogenous
disturbance is the student's emotional or psychological status not related to the learning procedure.

Ewoayoym

And t0 vapyovTo cuotypato padnong vrofonbodpevnc omd H/Y (computer assisted instruction) 1dtaitepo
EVOLOPEPOV TTOPOVGLALOVY TOGO Y10, TO TAEOVEKTN AT OAAG KOl TO, LELOVEKTHOTO TOVG TTPOYPALLOTO AOYIGUIKOD TOV
EVIAGGOVTOL OTIV KOTIYOPid TOV GUGTNUATOV S1000KaAaG KOOI YOOUEVNG 0O TOV VITOAOYIOTY, KoL GUYKEKPILEVOL
oV VITOKATNYOpio. T VTV SBaKTIKGOY cvempdtov (intelligent tutoring systems) . Q¢ petovékmpa, Kot o
Gmoym, dvvatal vo Bewpndei n “vopobetiki Tpocéyyion” (nomothetic approach)” TV GUGTNUATOV OVTOV, OTOV EYOVE
avaliTnon KooV oTotyelmv 6Tovg TPOmoVs-pefoddong nabnong, eEaymyn CVUTEPUCUATOVY Kot Tpoomdfeia
LLOVTEAOTOIN GG CLUTEPLPOPDV. ZVVERMG amoteAel TPOKANON 1| TPpoomdbeio PEATIOONS TOV GUGTNUAT®OV OVTAOV G
GYE0T LLE TO GLYKEKPILEVO YOPOAKTNPIGTIKO KAl 1] EVAPUOVICT| TOVG [LE TIG TPEYOVOES OOUKTIKEG ATOYELG.

Me v Tapovca epyacio TEPEiTaL 0 GYESOGHOG EVEMKTOV EKTOOEVTIKOD AOYIGUIKOV [LE KUPLOL YOLPAKTNPLOTIKG
TV OAANAETIOPACTIKOTITA KOl TNV TPOCUPHOGTIKOTTA GTOV XPHGTH.

Q¢ gVEMKTO eKTOSELTIKO AOYIGHIKO 0pilETaL TO GHVOAO TMV EVIOADY OV EMLTPETOVY GTOV VIOAOYIGTH VO, VAOTOLEL
SO0KTIKEG S1ad1KAGTIES KOTA OYL LOVASTKO Kol AKOUTTO TPOTO. AVOALTIKOTEPX, TO VIO GYedio AOYIGHIKS avayvaopilel
o€ KG0e paomn ¢ drodikaciog TG LafNoloKES 11TEPOTNTES TOV YPNOTN KoL TOV KaTeLBHVEL avaAoya. AVt akpB®g N
SUVaTOTNTA TNG AVAYVAPLOG TV IWOLULTEPOTHTOV TOV XPNOTI KOL 1] AVTIGTOIT|OT) TOV GTIV KOTAAANAL

"A. Koo , “Orvroloyiotég ot didackario kot th pédnon” , ekddoec “EAAHN, 1993,
2STANTON, BABER, An investigation of styles and strategies in self directed learning, JOURNAL OF
EDUCATIONAL MULTIMEDIA AND HYPERMEDIA ,1, 147-167,1992.
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TPOSIOLOPPOUEVT] Y10 AV TOV JOAKTIKT Oladikacio, omoTeLel TO YOPAKTNPLOTIKS TNG TPOGUAPLOCTIKOTNTOG GTO YPNOTN
AOYIoHKOD. AVTY| 1| TPOCAPUOGTIKOTNTA VTOGTNPILETAL KOt EMTVYYAVETOL [LE EKLOIEVOT| ATOKPLONG OO VTOV
(aAAnAenidpaon). Etot to cOvoAo Tov vtd oyediaomn Aoyiopuikoh eKUeTaAAEDETAL TN SLVOTOTNTO TOV JivEL O
VIOAOYIOTNG Yo “e&atopikevon” g S1OUKTIKNG TPAENC.

INo va enttevyBobv ot Tapandvm 6TdYoL, YivETOL GYESI0GT GUOTNUATOC HEYOANG KAILLOKOG LE tEpapyNUEVN dou,
OmoV GaE®G avayvopilovtol Ta pobnolakd eninedo, 1 aAANAEEAPTNON TOVS, 0 POLOG TOVG 0TI GUVOAIKT] SIOOKTIKN
Sdwdikacio. Xe kdbe pobnclokd eninedo 10 S100KTIKO AVTIKEIIEVO TAPOVGLALETAL e TAEOV TOV EVOG TPOTOVG COUP®VAL
LE TIG KPOTOVGEG OVTIMWELG TTEPT LOONCLOK®V TOT®V TOL YPNOTI).

Ip®To eminedo oyediaong

To chvoro TNG APYITEKTOVIKNG TOL AOYIGHIKOD TPOGPAETEL GTIV IKOVOTOINGOT| EKTOLOEVTIKMV OVOYK®DV OVEEUPTITMOGC
exmodevtikng Padpidag kot Bepotikov aviikeévov. H mapovsioasn tov opms, fa yivel og éva ocuyKeKPLLEVO SIO0KTIKO
avtikeipevo euotkng amevBuvipevo oe pabntéc B Avkeiov. H peBddevon mov axorovdeiton Ba dOvartor va
ypnoomomBet kat yra dAAa Bepoticd avtikeipeva angvbouvopeva oe pantég AN nAkiog.

1. ITp0oGo10pLoP6S SIOUKTIKAOV 6TOYMV

O K0Td T0 SVVATOV COPESTEPOG KOl AETTOUEPETTEPOG TPOGOIOPICHOC TMV SIOOKTIKMY GTOX®OV, UTOTEAEL OYL LOVO TN
Baomn yio tn PéATIOTN 0pYAvEoT TG SOUKTIKNG TPAENS, aALd Kot Bondd oty a&lohdynon avtig TG id10G O0UKTIKNG
wpaéng. EEGALOV, 1 GopNg YVAOT TOL GTOXOL GUVETAYETOL LEYOADTEPEG TOOVOTNTES EMITEVENG TOVL .

To AoylopiKd mov enYEPOVLE VO SOUTNGOVLE, TPOGOVATOAILETAL 6T ddacKoAia Oyl LOVO TANPOPOPIDV Kot
YVOGEDV (0VAPOPE —OTOUVILLOVEDCT] EVVOLDV — TOT®V —KOVOVOV) OAAG KOL OTIV KAOAALEPYELD VON|TIKOV SEE0TNT®V.
Tétoleg de&lotnteg pumopet va givat 1 S1dkpiom g S10popdis EVVOLOY N 1) TAPAY®YN AVGEDV GE TPOPATLLOTA TOV
€yyilouv TpayHOTIKEG KATACTACELS .

2KOmOG TG OOAKTIKNG TPOooTABELNG lval 1) ATdKTON YVOOTIK®V GTPATYIKAOV (cognitive strategies-strategic
knowledge) a6 to ypriotn. Me ToV 0po YVOGTIKEG GTPATNYIKEG EVVOOVLE TIG IKOVOTNTEG EKEIVEG TTOV EMTPETOVY GTOV
KdToyd Tovg TV Sryeipion Tov TpdToL oKEYNG Kat padnone. Ot kavdTnTEG AVTES, GLVIGTOVV TOV AEYOLEVO
EKTELECTIKO £LEYYO TOV HoVTELOV TG emeéepyasiag mAnpogopiag (information processing model for human thought).”
H mpdoktnon tkovothtoy yVOOTIKNG GTPOTNYIKNG 00NYEL LE TN GEPE TG otV avToKoTeLBLVOIEV ndbnon (self
directed learning).

2. Emoy1] 010 0KTIKOD VAIKOD

O oyedlacpdg vioToteital 6T S1000KAAIN GLYKEKPILEVOL BELLATIKOD AVTIKEWEVOL T.Y. 1 ddacKoiio Tng Kiviong
€VTOG opoYeEVMV TTEdimV duvapemy mov ansvfivetal g pobntég g B Avkeiov.

o [lpdta yivetal 1 ETAOYN TOV EVVOLOV KoL TOV 0PYDV—KOVOVOV TOV 0T01mV 1) S1dackaAio Elval avayKaia yio TNV
TAPN KGAoym Tov Bepatikov avtikelévon tov emléyxnke. To vAKS avtod To Yapakpilovpe o TpwToyevés. H
TANPOTNTA TG KAAVYNG APOPE KOt TNV OVTIUETMTIOT TOV AEYOLEVOV ELUEVOVOAOV — APEADV andyemV (naive believes
—misconceptions) mTov cuvnBwg epeaviCovv ot pabnTéC 610 GLYKEKPLEVO SOaKTIKO BELa AALG KO TPOYWPNLEVOV
Bepdtov tov onoiwv 1 dwackorio eLTAOVTICEL TO CUYKEKPLLEVO OLOOKTIKO OVTIKEILEVO.

e 311 cuvéyelo EMALYETOL 1] KATACKELALETOL GEPE KEWEV®V, EIKOVOV, CTATIKAOV 1| GAANAETIOPOVTOV
dwypappdtmv, video, animation, TE0T, TAPASEIYUATOV, OVTI-TOPUSELYLATOV TOL TTEPLYPAPOLY —aTnpilovy, GuvnyopovV
oTN O13AGKAAIN TOV EVVOLDV —KAVOV@OV 10V EMAEXONKAV TT10 TPV GAAG KO TEKUAipOVY TNV Tpdodo Tov ypnoti). To
VAKO avtod To Yapaktnpilovpe wg devtepoyevég. Kabe de otoryelddeg koppdtt Tov Oa 1o amokaAovpe “Eyypaueo”
(document). ' tn dtdaokorio 1] amocapnviorn g idlog Evvolag dtatifevtot TAéov Tov gvOg £yypapov, To omoia
S10(pOoPOTOLOHVTUL (G TTPOG T YPNOTIKOTNTA TOVS A0 TOVG dAPOPOLS HABNGLOKOVG THTOVG OTMG AVTOL AVAPEPOVTIL
GTY| GUVEYELD.

3. Iepapykn oopunon o€ podnorlokd eninedn -gvoTnTES

Ta g Gve avaeepopeva ypaeo opadoTolovvToL o€ deaLideg KABE [io TV 0Tol®V aPopd CUYKEKPLLEVO
pabnoaxo eninedo 1| eninedo suneipiog (level of expertise) dniadn 0on katdotaon oty mopeio Tov ¥PHOTN TPOG TV
EUTELPT) OVTETOTLON TOV SOKILACUDV TTOL TOL B€Tovtar, To Padid KaTavonong Twv cHVOETOV EVVOLDY KAVOVEOVY Kot
TNV KavoTnTa 0pydveoong tov tpociapfavopévev tAnpoeopidv. H opadonoinon avti peketdtol £T01 dGTE va
VITOKELTOL KL GTOV TEPLOPIGLO TOV “DIOPEPTOV” VONTIKOD GOPTOL TToL Ba. GuvendyeTal 1 TPOSTAOELD, Ao T LEPLE TOV
APNOTN, Y10 TANPT KAADYT| U0 atd AVTEG OE EVIAIO YPOVIKO AGTNUA (KATL TOV i0MC TPEMEL VO EXLOIOKETAL).

H 1epapymon apopd oyEcELg TPOoamaITovIeEVNG YVOGNS 0AAG Kot Babpol duokoliag.

3 T'empyroc Provpnic: H apyitextoviky g ddackaiiog kot 1 dadkacio g pddnong , exdoceis I'pnydpn, 1992.
*R. Gagne & K. Medsker, The conditions of learning: training applications, Harcourt Brace College Publishers, 1996.
> J. Anderson, Learning and memory: an integrated approach. New York: Wiley, 1995.

122



4. Opro0Bétnon -tavTomoinon Kot Tavop o1 TOV HoNcLoKAOY TUTMOV 6TOVS 0T0i0Vg amevBvveTon TO
Aoyiopiko

To oMo CUUTEPIPOPAG TTOV EVEPYOTOLEITOL KOTG, TNV EKUAONGN EVOG VEOL AVTIKEWEVOD gival 0LTO TOV
amokoiovue padnotokog Tomog (learning style). O podnoiokdc tOmog evog avBpmdmov dev aAldlel ebkola pe eEmTeptkn
napéuPaocn, yio 1o Adyo avto gival mhavov amodotikdtepo 1 ddackaia vo tpocapudletat 6To podnT Kt oyl avtdg
om didackaria’ . Me ) mpocappoyn onth e pabnoaknig dadicaciog 6Tov podnt, sivat TlavoTep 1) EGOTEPIKY
VITOKIVIOT] TOL TEAELTOIOL YO EVEPYO EUTAOKT TOV GTI SL0dIKGTIaL, Lo TOV QLT PAiVETAL VoL TOV EKQPAlEL Kot va lvat
EQIKTN 0T LETPOL TOV.

H pébnon sivar por korchikn dradikooio mov Egkvéd amd v gumelpio, cuveyilel [Le GTOYAGLO —VONTIKY|
emekepyooio, OTOV YIVETAL 1] CLOYETION LLE TPOTNYOVUEVES EUTELPIEG KO ToL EQYOLEVE GUUTEPAGHLOTO e BACT) OVTEG
(amd mponyovpevn vontikn enelepyacia), Tpoxmpd o€ TPAEN 1 onoia e T GEPA TG AVOTPOPOSOTEL TNV EUTEIPLQL.

Mo kdTe didovrar oynuatikd o T€eeepa 6TAd0. TOV HaNcLaKoD KOKAOV Kat ot TEcoepts padnotakoi Thnot katd
Kolb” "* avéloya pe to Kupiopyo 6Téd10 TOL padnotokod KHKAOV.

2YMINAIH2
peta- EMMNEIPIA
YNk
TIGUOG
ENEPIO ANAKAAZTIK
[NEIPAMATIZMO MAPATHPHZH
& 7 '«5«
“ o®
o) o®
v ¥ Avtidnym —
Avalnmon d TOPOVGIOOT
VONLOITOG VAIKOD
A®PHPHMENOZ

H ovykekpipévn eumetpio kot 0 apnpnpévos SIA0YIGHOG Eival pia SIToAKY S106TACT TOL EXEL VAL KAVEL LE TNV
avtiAnyn, dNAadn tov TpOTo pe ToV 01010 YIVETOL 1| GLAAOYT| TOV TANPOPOPLAV, EVA 1| OVOKAACTIKY TOPATPNCT KAl O
EVEPYOG TEPOUATIGUOG EIVOL Lol GAAT SUTOAIKY emtiong S1doTaoN TOL £XEL VO KAVEL LLE TOV TPOTO IE TOV 0mT0i0 YiveTOL
N enelepyooio TOV TANPOPOPLOV.

INo k6Be podnotlokd THTo VITAPYOLVY GToLKElN TG SIOUKTIKNG TPAENG TTOL TOV S1ELKOADVOVV Kot KAVOLY KAOE VEQ
TPog PLabnomn yvoon 1 de€ld0ta o vANTT).

o O evepynTikdg TOTOG pabaivel TpOTAPYIKG omd TIC EUTELPieS TIG 0Toieg PLdveL, amd TIG SOKLUES Kot To AdOT Tov,
TPOTILA Ta YEYOVOTO TTOPA TN Bempia. Aev €xel vopovn Kot ETOUEVHS ypetdleTal Ty aictnon 6Tl Tpoympd
ypryopa.

¢ O ovykAiivov tonog pabaivel kodvtepa Ppickoviog TPAKTIKES YPNOELS TOV OEMV Kot TV Bempldv TV onoiny
TNV €uoTAfela EXEL TNV IKAVOTNTO VO EAEYEEL. ApéokeTal otV enilvon TpoPfAnpdtov, 6TnY e0pecn HAAoTA
TPOKTIK®OV Aoewv. Agv avéyetat Tig acagels 10éeg. Tov apécet 0 d100Ked0oTIKOC Kot TPAKTIKOS HAGKAAOG.

S WHYTE and al, Cognitive styles and feedback in computer assisted instruction, JOURNAL OF EDUCATIONAL
COMPUTING RESEARCH,12(2), 195-203,1995.

" Kolb, D. A. Experiential learning: Experience as a source of learning and development. Prentice Hall, Englewood
Cliffs, NJ, 1984.

¥ Ainslie E. Ellis, (1997): “Learning styles and hypermedia courseware usage: is there a connection”, International
Conference of Educational Multimedia and Hypermedia.
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¢ O 100G TOV OPOLOLMTY] OPECKETAL GTO VAL YPNCLUOTOLEL 0PN PN ULEVEG 10EEC KOt EVVOLES Kot EXEL TV IKOVOTNTOL
va avtilopPavetor kot va kataiafaivel evpv nedio mAnpoopldv, cuvoyilovtdg kot opyavavVoVTAas Tig AOYIKA.
I tov TOmo avtd, Y10 Tapdaderypa, xpPNooTatn ival 1) Topdfecn oxedloypapIdTOy AOYIKNG CLUCYETIONG TOV
EVVOLDV.

o Téhog, 0 amokAMvmV pafnclakdg TOTOG EYEL OVAYKT TIG TTOAAATALS OVOTAPAGTAGELS TMV TOPOVGLOLOUEVMV
evvoLhV Kabdg podaivel Kupimg DEPOVTOC SIUPOPETIKES KATOGTAUGELS Ad SUPOPETIKEG MOVELS’ .

o H évta&n tov ypnotn € kdmolov and Toug TaPATav® HodNGLHKOVG TOTOVG YIVETUL GTIV OpYT] TOV
TPOYPALLLOTOG, EVA EIVOL SUVATOV VO TPOTOTOLEITOL GTH GUVEXELD EPOCOV 0 YPNOTNG JELYVEL TPOTIUNON O
SopopeTikd 6Tdd10 ToV HaBNoloKoy KUKAOV and OTL apyIKa.

o IIpocdopiopdc Bapdv yia tn Stopdpe®on otaducévou ypaenpatog Bdon tov onoiov Ha dounbei to
S1B0KTIKO VAIKO.

e To otddto awtd Tpoietaivel 1o £3a.og yio To devTEPO EMinedO oxedloomG. LVYKEKPIUEVA GE VTO
Swpopedvovtot ot TIHEG TV aveEApTNTOV (Le TN pobnuatikny évvola) HETOPANTOV e TIC OToieg TPOPodoTEiTOL
0 d10yvoTNG, OTTmG B0, S0LLLE GTN GLVEXEL.

e Ot ovvteleotég fApouvg oL GLVOdEVOVV Kat yapaktnpilovv povadikd to Kabe Eyypapo givat:

o Yuvtekeotng To&vounong 0€omng (position ranking) mwov apopd tn 061 TOV £YYPAPOV 6TO dEVTPO
TPOTEPALOTNTMOV -TPOOTUTOVUEVOV OTMG AVAPEPONKE MO TAV®.

o BaOudc kdivyng (coverage). To cuvolo tov BabUdy KGAVYNG TOV EYYPAO®V TOV £(0VV ¥PNCLLOTOI el
amo To YPNOT, 0EIOTOLELTAL OO TOV GLVTOVIOTH] (OTWG OVAPEPETAL GTT) GLVEYELL), DOTE OV EEmepval
GLYKEKPLEVO KaTMEAL (threshold), va emtpénetat oo ypiot 1 LeTdPfoon o€ enduevo eninedo. Av o
YPNOTNG eMAEEEL VoL Tapapeivel 6To 1010 eminedo £xel T duvatdTNTA VO “eMOKEPTEL” £yYpapa TOL
gumiovtilovy avtd mov Bewpeiton 6T E€pet.

e Bdpog vonrtikod eoptov (cognitive load weighting). O cuvteheotig avTog a&lomoteital 6To TPMTO EMiNESO
oyediaong, dopbdvovtag kor PelticTromowdvtag (balancing) Tig opadomTOMGELG GE EVOTNTEG OTTMG OVTEG
SapopedONKov 60 6TAd10 3 TOV TPMTOL EMMESOL o)edioomg (£3aPog yia yp1ion nebddwv Bempiag
YPOAPNHATOV).

AgvTePO eMinedo oyediacng

H 1epapyikn dopn Tov A0YIoHKoD pUropel va Teptypagel Kot apyr HE £va GTOUOIUGUEVO TPOCOVOTOAGCIEVO
ypaonuo. Ot Kopueég Tov ypaprpatog eival ta pafnclokd enineda, ot d0yvdoteg Kot ot cuvtoviotés. Kdbe pia tétota
TpLda amoterel Eva TApeg Tpocavatolopévo K3 ypdonuo (Kuratowski) mwov givar vmoypdaoenpo tov apyucov. To
GUVOLO TOV VTOYPAPTLATMV CVTAOV, GLVOLOVTOL LETAED TOVG ETGL MGTE TO YPAPN O VO TOPOVGIALEL TN LOPOT EVOG
TPLYOVIKOD TAEYLATOS, OTMG POIVETAL GTO GYNLLA TOV 0KOAOVOEL.

O dyvootg a&onotel dedopéva mov AapPavel oyeTikd pe to BEpata mov Exel KAADWYEL 0 XPNOTNG, TN YVAOCT TOL
dev katéyel kKald (OTws ovtd moTomoteiTal amd T LEYPL EKEIVY YPOVIKY OTIYUN OTOKPIOT TOV), TIG AEYOLEVEG
COPEAEIG) OMOWELS GYETIKA LLE TO AVTIKEILEVD TOV, KaBDG Kot To padnclakd otuA tov ypriot. Ta dedopéva avtd
OTTOTEAODV TNV «TPEXOVGO CUUTEPLPOPA» TOV OTOTEAEL TNV ££080 TOL padNncLoKoD EMTESOV.

? IIApng ékbeon pabnolokmv otud-tonov katd Kolb oto: A. Maxpn, Mabaivovtag ue otvl, Exmadevtikol
npoPinuartiopoi, lavovdprog 1999.

' R. Danielson, Work in progress: learning styles and adaptive education, from the proceedings of the workshop
“adaptive systems and the user modeling of the www”, Chia Laguna, Sardinia, June 1997.
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AIATNQZTHZ ZYNTONIZTHZ

A

MAGHZIAKO EMINEAO AIATNQETHE

AIATNQETHE SYNTONIZTHZ

Y

A

MAGHZIAKO EMINEAO AIATNQETHE

O dyvdotg cuykpivel T Tpéyovoa cuuneplpopd e Péon to «poviélo padntin» Tov SpHopPOVETIL Amd TV
«10€0TN CLUTEPLPOPI» KOOMG KL TNV «TPOPAETOLEVT] CLUTEPLPOPA» OTMS PAIVETOL OO TO YN TOL AKOAOVOEL

INEATH ZYMNEPI®OPA

MONTEAAO MAOHTH

™~

AIATNQXETHZX

NNPOBAEINOMENH SYMIEPI®OPA

1. Ecotepwkii dop] podnertokov emmEdov

Ké0e padnoiokd eninedo avapépetol oe GLYKEKPIUEVT SIOAKTIKT EVOTNTO Kot TEPIAAUPAVEL Evay oplOpd
VIOTPOYPUUUATOV TTOV OAOL Ava@EPOVTAL GE aVTHY. Ta VITOTPOYPALLOTO AVTH JLOPEPOVY PETAED TOVG (G TTPOG TOV
TPOTO TAPOVGINGTG TG SIOAKTIKNG EVOTNTAG, 0E50UEVOD OTL ATELOVVOVTOL GE SLAPOPETIKOVG LaONGIOKOVE TOTOVG,.
Eniong, dwaxpivovtar o€ Pacwkd kat devtepevovta. Ta facikd mapovctdlovy ) SIOAKTIKH EVOTNTO GE TPDOTN
nmapovoioon K;, (i= 1,2, ...,v), evd Ta devtepebovta mePEYOLY TNV eVIoYLTIKN ddaokorio A; (1= 1,2, ...,v) yuo
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CUUTATPOGT] TOV YVOGEWV GE TEPITT®OT Omov amotteitat ovty|. Extog amd tv mapovsioon e SidaKTiKng evoTnTog,
TOL VIOTPOYPALLUOTO AVTA TEPIAOUPAVOLY TaL TEGT AELOAOYNONG KOL TOL TEGT OLAYVAOOTS TOV LoBN oKDY
YOPOKTNPIOTIKOV TOV PN OTH.

> ddpHpmwon ke podnotakov emmédov dtakpivetor ektog g topovsioons Ki(i = 1,2, ...,v), n anddoon X tov
pabnt eivor dtakpier ¥poviky cvvaptnon mov divetal, gite pe aveaptnn petafint to xpdvo, eite mg cuvhetn
GULVAPTIOT TOL EKPPALETAL LLE TIG YPOVIKA e&opTdpEVEG SOaKTIKEG evotntes. H T e&aptdton emiong and TapapéTpoug
ov eKPPAovV TI¢ Katd mepintmon axorovBovpeveg Sdaktiké teyvikég Ki(i= 1,2, ...,v).

KdBe kxopuen Tov YpapnLoTOg TOL TEPLYPAPEL TO GUVOAO TNG OLOUKTIKNG Stadtkaciag og pio dOKTIKY EvOTNTA
avTIoTolYEl 08 CVOTNUA TNG LOPONG:

d d >

Omov Y. n elcodog exppdlet To emBuopunTo enimedo KOTAPTIONG, OTWS OVTO TPOKVTTEL OO TO LOVTELO podnTi) Kot Y,
N €£0d0¢ petd v TeEAMK aEloAdYNo™ TG SLYKEKPEVNS evotnTag. O actuator A amoTEAEL TOV TOPAYOVTO EVIGYVTIKNG
ddaoKoriog Tov evepyomoteiTal S1POPETIKE avdAoya e TV ovadpaot Tov cuotiiatos. O asbntmpag S (sensor)
epapuolet emheypéva tests yio TV aEOAGYNON TNG KOTAVONOTG TG SOAKTIKNG evotnTas. TELOG, 01 EMTEPIKES
dwtapaéeis d;, d; Aappavovor vmoyn. EEwtepikég datapatelg Bempovvor ot EEvol Tpog TV eKTadeVTIKY dtodikacio
mapdyovteg Tov emdpovv dp®c o€ avtr. Tétotor tapdyovreg pnopel va eivar Tapodikn cvvaicOnuoatikny actddeto,
acBévela, kotmon K.A.w. To ocpdipa

E=Ye-Yc

exepalel  petafoir] tov Pabpod epunédmong Kot KOTOVOTONG OV CNUELOVETOL OTO GUYKEKPUYEVO EMITEDO TNG
S1d0KTIKNG dladKaciog.

2. Xyediaon TG oUVOESNS OLUOOYIKAOV HaONGLEKOV EMAEOMV KoL 0 pOLOG “ouvToviot” (coordinator)

KdBe xopuen 100 TPOCAVATOMGLEVOL YPUPLLATOC GUVOLETAL LIE TIG V TPOOoKEineveg kopveés (v=1,2,..., k). H
ovVoEoT HV0 JAdIKACLOV, TOL TOTOBETOVVTAL GE SVO TPOSKEILEVES KOPLPEG TOV YPUPTLLOTOG, YIVETOL LEGH TOV
Tonucob Zvvtoviot) (Local Coordinator) copugava pe to akdiovbo didypapipa.

TowtomoTtg
Coordinator

IKI I afmoiaxd ¥ 1i @Kﬂ M aflnoiaxd ¥ oai
Qé | Emimedol . | Emimefoll

Zyfpo 4

O CLVTOVIOTIG EMTPETEL 1] ATOYOPELEL T1 LETAPOCT) TOV YPNOTN OE EMOLUEVO EMITEDO OVAAOYOL LLE TNV
TpoKkoBopiopévn Aoykn TV omtoia ekQpPalel (LOVTELD LoBNTN). ZOVERMOG, KATO TV VAOTOINGT] TNG TPOTEWVOUEVNG
OPYLTEKTOVIKNG AOYIGUKOV Ba Tpémet va, Anedet vmoym 1 dopn avtn. Ewdikdtepa, n dopn tov Aoyiopkov Ba mpémet vo
meptlapfavet pia povado oe avmtepo eninedo. H povéda avt eivor o cuvtoviotig o onoiog 6€xetat TANpopopies amod
T EMPEPOVG pobnotaKd enimeda Kot amoacilet Yo To EMOUEVO TURLA TNG ddPOUNG (EUTPOG, GTAGILO 1 oW UEYPL
dvo pabnoaxd enimeda).
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3. Tehki] S1op6PP MG TOV GUGTIHATOS PEYAAG KAMPOKOS

Me Béon o mapondve, 0dnyovpaote ot Bedpnomn g OANG dtadikaciog [Le T HOPET EVOG GUCTILATOS LEYOANG
KAMPOKAG e tepapyIkn dour.

Onwg gival yvooto, To cuotiuate ovtd yopaktnpifovrat omd peydio apBud mapapétpov kat petafintov. Exiong,
oLYVE amoTEAODVTOL atd Eva apBpd VITOGVGTNUATOV, TO KaBEVO amd Ta omoio emttedel pio GLYKEKPIUEVT Aettovpyia
OV OMOTEAEL HEPOG TNG CLYKEKPLUEVTG AELTOVPYIOG TOV GLOTHLOTOG.

2KOTOG TOV EAEYYOL GTO. GLUOTNLATO AVTA, gival 1 eEaoPdAion TG emBouNnTAg Agttovpyiag, T060 og KAbe
VRTOGHOTNUA YOPLOTE, (TOTIKOG EAEYY0G) OGO Kol GTO GUVOMKO CUGTNUA. AVTO EMTVYYAVETAL LE TN OXESI0OT TOTIKAOV
eAEYY@V o€ KABE VTOGVGTN LA KOt [LE TOV KOTOAANAO GUVTOVIGHO OULAS®MV VITOGUGTHUATOV HEXPL KOL TO GUVIOVIGLO TOV
OMKOD GUGTAROTOG OO TOV AvdTATO GuvTovioT (PAéme oynua 4)' 12,

Eivar mpopavég 0Tt piol T€toto SO TPOCOUOLMVEL T1) AELTOLPYIN TOL SAGKAAOV, TOL AAUBAVEL VTTOYN TOV TIG
opopeies Tov LodnNTOV £ite OVTEC OMOTELOVY HOVIIA XOPAKTNPLOTIKE (LaONGLoKOG TOTOG, OVTIANTTIKY KovOTNTO
KAL), eite TpoKettat Yo SoTopdiets avtdv and eEmteptkodc mapdyovtes. Xty eEEMEN Tov Ba katafAnOel
nmpoonddela va AneHovy VoY 0t TAEOV SOKIUEG TEXVIKES TOV EMOTNUDV AY®YNE, AOTE TO VIO PEAETT] GLGTNLLO VO
yivel to BélTioTto duvaTo.
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