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Mepidnyn: ‘Epevveg g S180KTIKNG TOV QUOIKOV EMOTNUOV EYOVV emonudvel 0Tt 0 TPOTOG OPYAVOGNG TG YVAOOTG
enmpedlet v dabeotpudTd ™G 0TV ENiAVGT TPOPANUATOV, EVD amoTEAEL KOt TNV GNUAVTIKY dlopopd Heta&d apyopiov Kot
£umelpov og KAmowo yvootiko nedio. EEGALov, épeuveg £xouv dei&et Ot emtuyydvetar Beltimon g emidoong TV pabntomv
o€ TPOPANUOTA YMUELOS LLE TNV XPTON KOTNYOPLOTOINoNG TV TPOPANUAT®V. TNV €pyacio vt YPNOLOTOW O KAV Ol YOPTES
€VVOlOV (concept maps) ®¢ HEGOV KOTNYOPOTOinong tov TpoPAnudtov Kot e£eTdotnke 1 emidpoon oV €mid0on TMV
LoONTOV pog SB0KTIKAG TapERfoons He TV ¥pNon XOPTOV EVVOLDV Yio TV AVCT TPOPANUATOV yNMKNAS 16oppomtiog. H
épevva &ywve o padntég (N = 40) g B tééng Avkeiov Oetikng katevbuveng, ce 00 epoviiothpla ™ Képrupag, Tpotod
SdayOei M gk 16oppomic. GTO GYOAEID 1 6TO PPOVTIGTNPL0. XPNGUOTOMONKE TEPUUATIKO TUNHA Kot TUARO. EAEyyov. Ot
LoONTEG TOV TEPAUATIKOD TUNUOTOG TETVYOY KOAVTEPES EMOOCELS 6TO OEVTEPO TECT, Ol SLPOPES OUOG OEV NTOV TTAVTO
oTaTIoTIKG onpovtikéc. EEGAAov, nepiocotepo Peltidbnke n Pabuoloyio tdv oe yapunidtepo vontikd eminedo kotd Piaget
pabntov (ot mepintmon pog LeTafoTikod oTadiov) kot HOAoTe 6Ta BT TOV TPOPALOTOS TOV OTOLTOVV EVVOLOAOYIKN
Kkatavonon. Téhog, peretOnkov ot emOOCES GTO AAYOPIOLIKA KOl GTO EVVOLOAOYIKG fHaTal TNG AVGNG TOV TPOPANLLATOS Kot
yxpnoporomOnie kot to oynue tng Nakhleh.
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Abstract: Research in science education has pointed out that the way knowledge is organised affects its availability for
problem solving. At the same time, it constitutes the important difference between experts and novices in a specific domain.
A crucial step in problem solving is the retrieval of already learned schemata from long-term memory, a process which is
facilitated by categorisation of the problem. The present study employed concept maps in a novel way, as a categorisation
tool. The objective is to determine whether providing specific practice in problem categorisation improves student
achievement in problem solving and in conceptual understanding. The research employed instruction and tests in two groups
of eleventh-grade students from two ‘frontisteria’ in Corfu (N = 40): the methodology group and the control group. Results
showed that categorisation by concept maps help students to improve their performance on problem solving. However, the
improvement was not always statistically significant. In addition, it was found that students at lower developmental level (in
the Piagetian sense) (in our sample students at the transitional stage) had a larger improvement. Finally, student performance
on algorithmic versus conceptual steps in the solution process was studied and Nakhleh’s scheme was used.
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Ewoayoyn. H mapovoa epyosio éywe pe okomd va avodeifer ov o moapepfotiky Swdookorio e
Katnyoplomoinon wpofAnudtev emnpedlet v enidoon tmv padntdv. O oyedlacpog g Epevvag mePLEYEL To VEO
ototyeio tng Katnyoplonoinong néow yaptawv evvoiwrv (Novak & Gowin 1984, Novak 1985, 1990a, 1990b). M
mapepPatikny dSdackorio Le THV XpHoN OVTOV TV epyoreinv Eytve Yia va dtepevvnBel katd tocov eitvar duvarr
N GUESN HETAPOPE TV GYNUATOV TOL XPNGILOTOOVV Ol EUmelpot AVTES Kol Katd mosov avtd Bonbodv tovg
apyapiovg T6cov otV Aor tpoPfAnpbtov 660 Kot TNV EVVOIOAOYIKT KATAVONGT).

H katnyopromoinomn mpofinpudtov, pe otéyxo v Pertioon g enidoong tav podntdv oe mpofAnuata ynueiog,
pehemOnke oe oyetikn épevva (Bunce, Gabel, & Samuel 1991), pe Bdon v katnyopikn pébodo emilvong
npoPinuateov tov Bunce & Heikkinen (1986). H pébodog eivor pio opyoavopévn mpoosyylon avOaAveng
TPOPANUATOV Kot TEPIAAUPAVEL: ) OTOK®OAKOTOINGT TG TANpoopiog Tov divetar oto TpdPAnua (dedopéva,
{nrovpueva), B) CLOYETION E TO GTOLYELD TOV VAPYOVY GTNV HaKpIYpovn Lvhun (avakinon) Kot y) oxedoopd
g ADoNG MPW amd TV TPAYUATOTOiNoT TG MHadnuoTikng emidvong. Ot pabntéc ackndnkav ce emilvon
TPOPANUATOV [LE KOTNYOPLOTOINGN Kot Ol EMOOGELS TOVG HTAV GTATICTIKA GNUAVTIKG KOAVTEPEG GE GYEOT| LUE TIG
emdooels padntdv mov giyav didaybel pe Tov Tapadootakd Tpdmo.
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Ov Bunce, Gabel kot Samuel (1991) e&étacav v emidpacn oTPOTNYIKOV oTNV AVGT TPOPANUATOV Kol
vrootpiEav v vobeon tov Reif (1981) dt1 khewdi yio v Pertimon g wavdtntog Aong givatl 1 elcaymyn
pog otpatnyiknig emiivong. ‘Evag amd tovg kOplovg okomohe g emilvong tov mpoPAnudtov eivor vo
EMEKTEIVOVY TNV EVVOLOAOYIKT KOTOVONOT TOV QAIVOUEVOY TOV TPOPANHatog and tovg podntés. o vo Advetan
cMOTA évo TPOPANUa, Tpénet va eEoopalicovpe OTL Ol LoBNTEG EYOVV KATAVONGEL TIG £VVOLEG Kal TIG 10£EC TTOL
gumiékovtol 6 avto (Reif 1981, Reif & Heller 1982, Reif 1983).

Epgovntég amd tov y®dpo TG YVOOTIKNG Yuyoloyiog TPoTeEivouy Vo S10G0KETOL TEPLGGOTEPO 1) EVVOLOAOYIKN
0pYGVOGoN TOV KATNYopldv, Kot Oyt ToAA Kot eEel01kevéEVN EMGTHOVIKY YvdoT. Emenpaivouy eniong 6t n
opybvoon g yvaong exnpedletl v S100ec1tdTNTA TG 0TV £MiAvoT TpofAnudtev (Sternberg 1981, de Jong &
Ferguson 1986) kot 61t lvat moAD onpovikn 1 apBovia Tov dtacuvdésenv petald tov evvoldv (Chi & Koeske
1983). H opydvwon g yvoong éxet mapaoctadei pe mowkiieg pebddovg oty épevva g YVOOTIKNG Yoyxoloyiog
Kot NG OO0KTIKNG TOV QPUOIKOV EMCTNUMV, KUplE Pe ¥p1on TNg £VVOLOAOYKNng xaptoypdenone. O tpdmog
opyéveong TG YvAOoT G EVOL OTLOVTIKY] otTiol TG S1opopds LeToEd apyopiov Kot eUTEip®V 6€ KATO0 YVOOTIKO
nedio. Ot éumelpotl £xovv PEYOADTEPT YVAOT TOL Tediov, OAAG €miong £YOVV OPYAVAOGEL QTN TNV YVAOOT €
HOPPN 7OV SLEVKOADVEL TNV OVAKANGCT Kot TNV geoppoyn . Ilolverminedec yvootikéc dopéc, pe moAAEg
ouvdéoelg petald Tomv emmédwv, Bempovtatl 6Tt yapaktmpilovy éumelpovg yvdoteg evog mediov (Wilson 1994).
O Pankratius (1990) avoayvopioe v Eaptnon g A0omng TPOPANUATOV OO Lo OPYUVOUEVT] YVOOTIKY Pdon
Kot £0e15€ ONUAVTIKG ATOTEAEGLLATA TG EVVOLOAOYIKNG YOPTOYPAPNONG TNV £Nidoot] Tov pobntov. Kabobg évog
610Y0G TG ddackaiiag TG yNUElNS eival va KOAMEPYNOEL TNV VOMHOTIKT LdOnon, 1 S18acKaAio GTPOTNYIKMV
OV KOAAEPYOUV GUVOETEG KOL 1EPAPYIKEG YVOOTIKEG OOUEC Umopel €MIONG VO SLEVKOADVEL TNV OAVATTLEN
VONUOTIKOV YVOOTIK®OV KOVOTHTOV, OTMG gtval 1 emilvon tpofAnpdtov.

M£00d0g

Ta vmoxeineva. H épgvva €ywve oe pabntéc B ta&ng Avkelov Betikng katevBuvong, oe 000 EPOVIIGTIHPLL TG
Képxvpac. Zoppetéoyav 40 pobntég mov yopiotray oe dvo tpunqpata: tepopatikd (N = 19) ko ehéyyov (N =
21). T va. omo@VYOLUE TNV EMIOPACT) TPOTYOOUEVNC YVAONG TOV UAONTOV, TPOYLUTOTOUGUUE TNV EPEVVA
mpoTov ddayBel 1 MK ooppomia. 6To oYoAgio 1| oto PpovticThplo. Kot ot dvo tuipata, oty apyn £ywve 1o
teot Lawson yo va katatoyBov ot pabntéc oe otadio vontikng avantuéng katd Piaget (Lawson 1978).

Eleyyos ¢ 100dvvauios twv tuquotwv. Xpnowonodnkay to teot Lawson kot 1o apywkd (1°) teot kot
apeotepa £de1&ov OTL To 60O TUNHOTO NTAY GTATIOTIKA 1sodvvapa. EmmAéov To Tpuqpate fTov GTATIGTIKG
100d0Vap Kol ¢ TPOg TV ovyvotnta uetofotikewyv Kot tomkov kotd Piaget (pobntég tov ocvykerpiuévoo
otadiov dev Ppédnkav oto deiypa). Emmpdobetn otpién g tocodvuvapiog Tmv TunpdTev nTov 1 pun dtmictmon
GTUTIOTIKAG OTUOVIIKOV Sl0QOopdV OTIG EMOOCELS TV LaNTOV 6T0 TaveAAadikadg eEetaldpeva, oto T€Aog TG
B” Aokelov, pabnpara ynpeiog Kot GUGIKNS.

H o1daokalio. Apykd 018dydnke e 6Aovg Toug pabntég amd tov 010 dddokova (A.M.) to Oépua TG YNKNAS
wooppomiog ent 3 dwdakTikég dpeg kol akoAoVOmg emtAvdnKay TpofAnpata and tov dddokovta eml 2 SOUKTIKES
opec. Metd to mépog g didackoriog, éyve to apycd (1°) teot. AkorovOnce éva diwpo evtoatikd padnua
eMiAvong TPOPANUAT®VY, OTO LEV TUNLO EAEYYOV LE TOV TAPASOGIOUKO TPOTO, GTO O TEIPUUOTIKO TUAUO UE
KOTIYOPLOTOiNGeT TOV TPOPANUATOV YNUIKNG tooppoTtiog pécm yaptdv gvvolmv. Ot yapteg 060nkav Eroyiot
otovg pontés. Iapadeiypata ypnoonombéviav yoptdv gvvoldv didovtar oto [apdpmua. Xto téAog Tov
evtoTikoy pobfuotog éyve to 2° teot, Katd to onoio ddOnke mTpog Abon Kol oto 30O TUAUATH TO TOPUKAT®

TPOPAN O YNMUIKNG 10OPPOTINS.

[MPOBAHMA. Miypo amrotelovpevo amoé 1 mol N,, 1 mol O, kor 2 mol NO Bpickeror o€ 1coppomio
o€ doygio 6ykov 1L, og Ogppokpacia 6 °C, coppova pe v e£icon: Nyg) + Oy == 2 NOy,

(o) TTooa mol NO mpémet va, mpooteBovv 610 doyeio, oe Beppokpacia 8 °C, dote oty véo 1ooppomio
va €yovpe 2 mol Ny;

(B) Miypa amotedodpevo omd 4 mol N, kot 4 mol O, giodyetor o kevo doyelo Oykov 2L og
Beppokpacio 0° C. No Bpebei n cbotoon tov piypotog oto doysio dtav omokatactodel ynuikh
1GoppoTtio.

(y) No Bpeite kot va NAOOETE GTOL TOPAKAT® KEVE TNV Kotnyopio. Kol TNV LIOKOTNyopid GTov
avtiotoyo xaptn evvoldv (m.y. A20) tov epamudtav (o) kot (B). [To epatqua (y) dev fobuoloyntnke,
etéln de povo arovg padntéc tov Tunuatog puebodoloyiag yioo vo eleyybel n yvwon kar n ypron g
KOTHYOPIOTOINGNS TOV OLddyOnKav. |

Ot amavoelg tov padntov Pabporoyndnkav pe Pdon Pabroroyikd oyfuo TOL KOTECTPOGE O £Vag
gpeguvnG (A.M.), T0 omoio eréyyOnie and évav devtepo dopbmt. O cuvviedeotig cvoyétions Ppédnke 0,94,
apa 1660 10 Pabporoykd oynua 6co ko 1 Pabporoynon kpivovrar vyming a&omotiog. Ot emddcelg TV
pabntov eEetdodnkov oe oxéon aevoc pe tov TPOmo ddackaAing (cOYKPLoN MEPALATIKOD KOl TUAIOTOG
eAéyyov), apetépov ce oxéon Le 10 emimedo vontikng oavamtuéng katd Piaget. ‘Eywve emiong didkpion ko
empépovg Babpordynon tov Prpdtmv e Adong Tov TpofAnpaTog:
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O1 dwootaoeis g épevvag. Ot emddoels Tov pabntav eéetdobnkay oe oxéon pe T akoiovbeg diaotdoeig: 1)
Tov tpomo d1dackaAiog (TUALOTO TEPAUATIKO Kot gEAEYYov). 2) To emimedo vontikng avantuéng katd Piaget.
Emumdéov opicbnke pia emmhéov didotacn, pe Baon v didkpion tov Pnudtov g Avong evog mpofAnatog og
o)) EKEIVO TOV AITOLTOVV TV EQUPHOYN UG YVOOTHG Topeiag (evog alyopifuov: alyopOuikd Pripote) kot B) ota
amoITOHVIO EVVOLOAOYIKY Katavonon. Me Bdon tv Tpitn 61406TAGT, TO VIOKEIUEVA KOATIYOPLOTomOnKoy og
TEG0OPEG KATNYOpies, ovupmva pe to oynua ¢ Nakhleh (1993): vymAn evvololoywki-oymAn aiyopBun (1,
1), vynAn evvotoroykn-yaunAn oiyopBuuy (1, -1), yopunAn evvoloroyiky -vynin aiyopukn (-1, 1), kot
YOUNAY vonuotikn-xopnAn akyopBpn (-1,-1).

2Zrotioniky emeéepyaoio: T'o TNV €DPEST GTATIOTIKAOG CNLOVIIKAOV SL0POPDY GTOVS HEGOVS OPOVS TMV EMOOCEDV,
ypnoomombnke 1o otaTIoTIKO Kprtnpo ¢ yw aveEdpmnto kot eEaptnuévo delypata, Pe TO GTOTIOTIKO
Aoyopuod SPSS. Oleg ot 6TOTIOTIKG ONUOVTIKES OPOPEG TOV OVOPEPOVTAL GTO KEILEVO aVTIOTOLOUV GE
eninedo onuavtikdtnTag TOLVAd)IcTOV p = 0,05.

Amoteléopata

H enekepyooio tov dedopévav £deiée 01t oTo TURUA EAEYYOL OAEG O SLapopés oTig emdooel (netald 1% ko 2%
TEOT) OV TPOEKLYOV OO TNV €£ACKNOT KOl Yo OAEG TIG KOTNYOPIES LMOKEWEV®V NTAV OTOTIOTIKG WN
onpovtikés. o 10 mepapoTikd TUAHo OUmG To amoteAéopata £0el&av OTL ol pabntéc mov S1ddybnkav
Kotnyoplomoinon wpofAnUdTev He ¥pion XOpTOV eVVOLOV ONUEIMGOV (OTOTIOTIKMG ONUAVTIKY) LEYOADTEPN
BaBporoyio otn cvvorkn emidoon (Zynua 1). To Zynua 2A katadekviel va TOAD eVOAPEPOV OTOTELEGLLL:
™mv petaBoin g enidoong tov pabntdv petafatikod otadiov katd Piaget amd 1o 1° 610 2° teot. [Mopatnpodue
OTL Ol HoBNTEG TOL TEWPOUATIKOD TUALOTOS ONUElMoaV apKeETA Leyalvtepn Peitioorn amd Tovg pabntéc Tov
Tupotog eAéyyov. EmmAéov, dmwg delyver 1o Zynpa 2B, ot petafatikol padntég tov mepopaticod TUNHHLOTOG
onuelwoav, o avtibeon pe Tovg Tov TUNRATOG EAEYXOV, onuavTikh Beltioon (and o 1° oto 2° teot) otV
enidoon tovg ot evvoloroyikd Ppata. Tédog, cuykpibnkov ot emddcelg LETAPATIKAOV Kol TUTIKGOV podnTdv
610 frjnoto ¢ AoNG mov NTay oAYOPOUKE Kol 6° eKeiva TOL OTOUTOVGAY EVVOIOAOYIKY KoTovonor. Onwg
delyvel o Zynpa 3, ot petoPatikol pabntég Pertidbnkoy onuavtikd ota Prpote g AVoNg TV TPoPANUITOY
OV OTOLTOVGOV EVVOLOAOYIKT] KOTAVOT G, VA dev PeATiddBN KoV oTa odyopOpikd Pripata. AviiBEétmg, ot Tumukol
pabntéc dev onueimcay ovclooTIKY BeAtioon.
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Zyfuo 1: Zuvolikn enidoon TV pLodNTdV TOL TEWPURATIKOD KOl TOL TURRETOg eEAéyyov oto 1° (mpwv) kot 6to 2° (uetd) teot.
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Zynupa 2: Metapoln g enidoong tov petafatikov podntov kotd Piaget: A) Zvvoium) enidoon. B) Enidoon oe
EVVOL0AOYIKEG EPWTNOELC.
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ynua 3: Enidoon tov podntdv tov TEPAPOTIKOD TUAOTOG 6T BT TTOV OToLTohV EVVOIOAOYIKY KOTOVONGT).

Y10 ZyMua 4 didetan m emidoon tov Katnyopudv katd Nakhleh oto cvvolikd mpofinua yio tovg pabntég tov
nepopoTikoy tunpotog. Hapatmpodpe dtt pdvov ot Katnyopies: vYnAN evvolohoyikn-younAr aiyoptBun (1, -
1), xyounAn evvororoyikn-oynAn oiyopdukn (-1, 1), kot yopunAn evvolohoyikn-younAn oiyopOuuy (-1, -1)
TaPOVCIALOVY OTUTICTIKOG CNUAVTIKEG OL0POPES, EVD 1) KOTNYopiot YNAN EVvOloA0YIKI-OYNAR aAyopiBuky (1,
1) dev mapovoidlet Pertiowon. To avtioToyo S1GypapLiLo Yo To TUAHO EAEYXOL OEV TOPOVGIALEL KOO OTLOVTIKT|
Stapopd.

Yvykpioelg Eywvav emiong kol PETAED TOV TUNUATOV TEPOUATIKOD Kol EAEYYOV. XTO GUVOAKO Ogiypo dev
TapaTNPNONKOV SAPOPES O6TO GUVOAD TV EMOOCEMY OVTE GTO. CAYOPLOLUKE M TO OTOLTOVVTIO EVVOLOAOYIKT
Katavonon Prpoata g Adong tov TPoPANHATOS. e EMUEPOVG OUMOG TUALOTO TOV OEIYHOTOS, OTMG GTOVG
petapartikods katd Piaget koau o€ opiopéveg katnyopieg katd Nakhleh vrdpyovv onpoavikés dapopés otig
emdooec. To Zynqua 5 deiyver v petafoArn g emidoone tov petafatikov katd Piaget oto cvvoAwd
TpoOPANUa Kot ot evvotohoyikd Pripata. Iapatnpodpe 6Tl T0 mMEWPOUATIKO TUNUE TOPOVGIALEL ONUOVTIKES
petaforég oty emidoon oto
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Yynuoa 4: Exidoon tov padntdv tov mepapotikod Tunpatog katd kotnyopieg Nakhleh oto cuvolikd mpofinua.
devtepo 1e0T. TéLOG, TO Zynua 5 deiyvel GUYKPLTIKA Yo TO TUNLOTO TEPOLOTIKO KoL EAEYXOV TIG HETAROAEG TMV
GUVOMK®V eMOCE®V TV Katnyopldv kotd Nakhleh, mpv and kot petd v Sdaktikn Tapépupooc.
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Zynupa 5: Zoykprrikés petaforég tov emdocewv tov katnyopldv Katd Nakhleh oto ohvolro, yio o tuqpato Telpopotikd Kot
eréyyov: A) Ipwv and v dwdaxtikn mopéppfacn B) Metd v didaxtikn mopépfaon.

Yopmepaoporto. H enelepyocio tov dedopévaov £€0eie 0Tt ot pantég tov tunpotog pebodoroyiag mov
SdayOnKav Kotnyoplomoinon TpofANUAT@V e XP1oN XAPTOV EVVOLDV TETUYAV KOAVTEPT GUVOAKT| Padpoioyia
petd v owaktik mapéuPacn. H koatdtaén tov poabntov ce otddio vonTikng avamntuéng £deie otTi
eplocoTepo Pertimbnke n Pabporoyio Tev petafatikdv katd Piaget pantodv kot pdlota oto Tunpote ekeiva
g Adong ta omoia amottodv gvvoloroykn katavonon. Avtifétoc, ot tumkol kot Piaget dev mapovciocav
Bektioon. Térog, n dudkpion TV podntdv otig técoepig Katnyopieg g Nakhleh (e Bdon v didotacn tng
alyopBuikng mopelog Kat Tng evvololoyikng katavonong) £0eiée 0Tt Teplocotepo Pehtiddnke 1 Paduoroyia tomv
rkatnyoptwv (1,-1) ko (-1,1) ko pédioto ota epoTipota eKElva TO OTOI0L OTOLTOVV EVVOLOAOYIKY KATOVONGT).
AvTifétmg, 1 aAyoplBuKy KovoTnTa OV TAPOVCINCE GTATIOTIKO CNUOVTIKES GLENCES. ZTNV TEPIMTOOT TNG
katnyopio (1,1) (6nmG Kot TOV TUAIKOV HOONTOV), Ol EMOOGEIC NTOV UPKETA VYNAES Kol TOPEREVAY VYNALS.
Elvaw mpogovég emopévag 6Tl 1 SidooKoAo KATYOplomoinong TpofANUAT®OVY He TV ¥PNOT XOPTAOV EVVOLDYV,
€101KA OTOV TEPLOPICUEVO ¥PpOVO OV dtoTibeTon Yo T ddackaiio TG yNueiog 610 AVKELD, UTOPEl v EXNPedoEl
0TIk TOLAAYIOTOV TOVG LOONTEG LE YAUNAOTEPEG VONTIKEG IKOVOTITEG.
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Hapdéderypa 1: Tevikég katnyopieg TpoPANUAT®V YMIKNG 1GOPPOTIOG.
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Topdaderypo 2: IpofARpoTo ¥MUIKAG IGOPPOTING GE KATAGTOOT 1G0PPOTIOG
(ITepumtddoerg A kot A”).
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